 SIOP Lesson Plan Template

Teacher’s Name: 
Kelly Turner



 Date:
	Grade: High School
	Class: period 4
	Subject: Spanish I


	# of ELs by language proficiency levels:

Stage I

Stage II

Stage III

Stage IV

Stage V

x
Unit/Theme: Time and Regular Verb Conjugation
	

	Lesson Title: Pirates and Time
	


	Content Objective(s): (ODE Searchable Standards)
SL.PS2.1S.01 
· Students will ask what a third person did at a specific time using the present tense.

· Students will tell what a third person did using time and prepositions of time.
Student Friendly Version:
You will use the "él" form of ar and er verbs.

You will ask questions about activities using time: ¿Qué hace ___ a las ___?

You will tell when an activity takes place using a las/a la + time.

You will use por before mañana, día, tarde, and noche when no specific time is given.
You will use de before mañana, día, tarde, and noche when a specific time is given.
	Language Objective(s): (ODE ELP Standards – Use the Language Functions document)

Form Using prepositions to describe the time when an activity takes place.
Function Describing temporal relations.
Student Friendly Version:
Name + verb + a las/a la + time + de + la mañana/la tarde.
Name + verb + por+ el día/la noche.

¿Qué hace + name + a las + time?

¿Qué hace + name +por el día/la noche?

	Key Vocabulary:

Comer

hablar

Esperar

Cortar

Pegar a
Comprar

Beber

Bailar

Tocar

Mirar

Enseñar

usar

Buscar

Escuchar

Trabajar

Pescar

Contestar

Preparar

Descansar
leer
el mono,  Barba Negra,  pierna de madera 

los pulpos,  el loro,  el rón,  malvado

las piratas
	Materials:  (including supplemental and /or adapted text)
· Warm up overhead.

· Power point pirates.

· Vocabulary Page Pirates.
· Information GAP Pirates.


	SIOP Indicators

(Indicate Feature #’s below)
	Lesson Sequence



	#2
#9
	Objectives:  (How will you share orally and in writing the content and language objectives for this lesson?)  
I will read the objectives to the students while showing them where they are posted.  I will practice the formats for asking and answering questions.  These objectives will be referred to several times during the lesson.
I will practice/review the key vocabulary using the following procedures:

· Choral response review of verb vocabulary.  (posted)
· Teacher introduces selected specialized vocabulary for pirates. (posted)
· Choral response to teach and review through out the lesson.

	#7
#8
#4

#9

#16

#17
	Building Background:  (How will you build background for students, tie this lesson to prior learning, and build vocabulary?)

Warm Up: The students choose por or de while working independently on written exercise during the warm up, and teacher reviews choices when warm up is corrected. (prior learning)
Power point: Power point of pirates. (Building background and vocabulary through use of images of Pirates of the Caribbean movies.)
· Students answer questions in pairs about the characters.  (¿Cómo se llama? ¿Cuál es su apellido? ¿Cómo tiene el pelo? (largo, corto, ondulado, lacio, moreno, rubio, negro, rojo) ¿Qué ropa lleva? ¿Cómo es? ¿Quién es la novia de Will? ¿Quién es el padre de Elizabeth?)  

· Choral Response with images to introduce pirate vocabulary. (el mono malvado, el cañon, el pulpo etc.)

· Review of Key Vocabulary Posted on board.
Key Verb Vocabulary:  Choral response review of verbs posted on board.  Followed by students reading definitions in A/B pattern. (A reads Spanish, B defines in English)

Vocabulary List for Pirates:  
· Students read list of “pirate” vocabulary to one another in A/B line out in the hall. 
· A is against the wall.  A reads English word, B reads Spanish word.    Remind students that when asked to move, they should shake hands, greet one another with “Buenos Días” and start where they left off on the list.  
· After 3 -4 minutes students reverse roles. 
· Vocabulary list will be used during Info. Gap activity. (building vocabulary) 

	#14
#8

#2, #12

#11, #13

#17, #20

#21

#27, #28


	Next Steps: (What Blue Sheet strategies will you use?)
De vs. Por Information Gap:  

· Students are given either A or B copy of the information Gap.  They are asked to write the “el” form of the verb conjugation in the box.  Before beginning ask students, “What how are AR verbs conjugated for “él”?”  Refer to the “singular” subject poster.  Ask students how ER and IR verbs are conjugated for “el”?”  Refer to the singular subject poster again.
· Remind students of the goal of “information gaps.”  (They are used to provide students with something to talk about in Spanish.  They are NOT worksheets.  It is more important to SPEAK Spanish, than to complete the activity.)  

· Remind students that after asking a question and hearing an answer they are to make a check mark (palomita) in the box, NOT write the answer.
· Refer to language objectives, and practice format for asking questions using time.  “Qué hace ___ a las ____ de la mañana/de la tarde?”  Choral practice of format for several questions:  What does the pirate do at 12:30 in the afternoon?  What does Black Beard do at 7:30 in the morning?  

· Refer to language objectives and practice format for answering questions using time:  _____ come un platano a las/a la ___ de la tarde/el día.  Choral practice of format for several answers:  The pirate dances at 4:20 in the afternoon.  The monkey eats at 4:30 in the morning.  
· Refer to language objectives and practice format for using por.  El mono baila por la tarde.  El mono come por la noche.

· Teacher and student model Info Gap.  (Teacher A, Student B.)  Two students model activity.  Review use of “palomitas” or check marks.

· Students begin the info gap.  Every 1 to 2 minutes student A will move and work with another partner.  When they move they begin where ever they left off.  If students finish the “info gap”, they begin to “double up” on the check marks and repeat the practice.  Continue practice for 5-7 minutes.

· Students stop with new partner.  They place the papers between them so they can see both papers.   Student “A” reads all the activities that the Mono did.  He must include the time.  Example: El mono come un plátano a las 4 y media de la mañana.  Student B reads translates what is said, using the pirate vocabulary list as a reference.  Students reverse roles, and A reads in Spanish for the Pirate, and B translates to English.   Continue until they have read the entire “Information Gap” to each other.

· Teacher summarizes what they read.

	#27

#28

#11
	Review and Assessment:  (What will students do to show they know what was taught today?)  

· Think Pair Share Translation: (The octopus fishes during the day.  The pirate and the “evil monkey” look for the treasure map at night.  The parrots eat at 4:30 in the morning.) Student A reads sentence at bottom of the GAP in English.  Student B translates to Spanish.  Reverse roles until all 3 sentences are translated. 
· Teacher leads oral translation using choral response and referring to the language objectives.

· Students write the translations on the GAP.  Teacher writes correct answers and students correct their own work.

· Students choose their two favorite characters from the information gap.  They write all the sentences generated by their copy of the gap for those two characters on the back of their information gap.  The gaps will be turned in at the end of the period and corrected by the instructor.

	#1, #2

#30
	Closure:  (What will you do to tie it all together?)
· Students read the language objectives to one another.
· Revisit the new pirate vocabulary, students use choral response to define.

· Ask students if they know when to use “de” and when to use “por” when talking about time.  (Thumbs up, thumbs down.)  They tell their partner the answer.  Teacher confirms.  Repeat process for all language objectives.



Reflections:
	Lesson Preparation

	1. Clearly defined content objectives for students.

2. Clearly defined language objectives for students.

3. Content concepts appropriate for age and educational back ground level of students.

4. Supplementary materials used to a high degree, making the lesson clear and meaningful (e.g., Graphs, models, visuals).

5. Adaptation of content (e.g., text, assignment) to all levels of student proficiency.

6. Meaningful activities that integrate lesson concepts (e.g., surveys, letter writing, simulations, constructing models) with language practice opportunities for reading, writing, listening, and/or speaking.

	Building Background

	7. Concepts explicitly linked to students’ background experiences.
8. Links explicitly made between past learning and new concepts.
9. Key vocabulary emphasized (e.g., introduced, written, repeated, and highlighted for students to see).

	Comprehensible Input

	10. Speech appropriate for students’ proficiency level (e.g., slower rate, enunciation, and simple sentence structure for beginners).
11. Explanation of academic tasks clear.
12. Uses a variety of techniques to make content concepts clear (e.g., modeling, visuals, hands-on activities, demonstrations, gestures, and body language).

	Strategies

	13. Provides ample opportunities for students to use strategies.
14. Consistent use of scaffolding techniques throughout lesson, assisting & supporting student understanding (e.g., think-alouds).
15. Teacher use a variety of question types, including those that promote higher order thinking skills (e.g., literal, analytical, and interpretive questions).

	Interaction

	16. Frequent opportunities for interaction and discussion between teacher/student and among students, which encourage elaborated responses about lesson concepts.
17. Grouping configurations support language and content objectives of the lesson.
18. Consistently provides sufficient wait time for student response.
19. Many opportunities for students to clarify key concepts in L1 as needed with aide, peer, or L1 text.

	Practice and Application

	20. Provides hands-on materials and/or manipulatives for students to practice using new content knowledge.
21. Provides activities for students to apply content and language knowledge in the classroom.
22. Uses activities that integrate all language skills (i.e., reading, writing, listening, and speaking).

	Lesson Delivery

	23. Content objectives clearly supported by lesson delivery.
24. Language objectives clearly supported by lesson delivery.
25. Students engaged approximately 90% to 100% of the period.
26. Pacing of the lesson appropriate to the students’ ability level.

	Review and Assessment

	27. Comprehensive review of key vocabulary.
28. Comprehensive review of key content concepts.
29. Regularly provides feedback to students on their output (e.g., language, content, work).
30. Conducts assessment of student comprehension and learning of all lesson objectives (e.g., spot checking, group response) throughout the lesson.


You will use the "él" form of ar and er verbs.
ar----"A"

er----"E"

You will ask questions about activities using time: 
¿Qué hace ___ a las ___?

You will tell when an activity takes place using 
a las/a la + time.

You will use por before mañana, día, tarde, and noche when …………

NO specific time is given.

You will use de before mañana, día, tarde, and noche when ……

a specific time is given.
Name + verb   ("e" or "a")

+ a las/a la + time 
+ de + la mañana/la tarde.
Name + verb 
+ por + el día/la noche.

¿Qué hace + name 
+ a las + time?

¿Qué hace + name 
+ por el día/la noche?
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